area of appearance, there are approved patterns for grooming, hairstyles, and clothing for the two sexes.
INTRODUCTION
There was a time when learning to play sex roles was so much a part of growing up that no one regarded it as a problem. There were culturally approved and prescribed ways for boys and girls to think, to act, and to feel (Myers, 2005) . As children passed from babyhood to childhood to adolescence, and finally to adulthood, they learned to play these prescribed roles as well as everything else that was considered necessary for a successful adjustment to the pattern of life for their age levels. By the time they reached childhood, they knew exactly the pattern of life that would be for them, the girls would be a good wife and a mother; the boys would be a responsible husband and a father.
People are classified in different ways, yet the easiest and oldest way is to categorize them into man or woman. For the longest time, stereotypes have developed about genders, such as approved appearance (e.g., body build, facial features, and clothes), patterns of behavior, speech and ways to express feelings and emotions, means to earn By a living, and many other qualities. Once formed, these stereotypes act as standards by which each individual is judged by members of the social group to be gender appropriate or inappropriate. Since the time of Adam, man has enjoyed an elevated position in the home, in the workplace, and in society while the woman has been viewed as a mere housekeeper, proud of her man's success outside the home. The woman's place is the home; the man's place is the board room.
As true to all stereotypes, sex-role stereotypes were not built overnight. As new facts were added to the stereotypes based on what members of the social group believed to be true about the differences of the sexes, beliefs about approved patterns of behavior for the two sexes covered more and more aspects of their lives. For instance, in the of high heels, or engage in hard work because of fragile clothes are approved for females. From earliest babyhood, play materials and play activities are different for the two sexes. There are boys' toys and girls' toys, boys' books and girls' books, boys' games and girls' games, and the like.
Even when children of both sexes are educated in the same schools, certain school subjects are regarded as more appropriate for one sex than for the other. Hurlock (2001) cites in her book Developmental Psychology that boys are encouraged to concentrate on the sciences and mathematics while girls are expected to be more knowledgeable on languages and the arts. In the area of emotions, it is assumed that girls are more emotional than boys; boys, on the other hand, are more emotionally composed. Boys are also more associated with unpleasant emotions like anger and fear while girls are stereotyped to have pleasant emotions like affection and joy. Hurlock (2001) adds that the typical feminine personality is often geared toward passivity, dependency, and compliance. In contrast, the typical masculine personality pattern is that which shows aggression, dominance, and activity.
Gender stereotypes are not only seen in the actions and expectations of parents, teachers, and peers in the society but are also magnified in language, literature, and fiction.
According to Macaulay (1996) • Generic masculine pronoun (Every student has to submit his project);
• Word connotations (call boy, call actors before they go on the stage versus call girl, a prostitute; woman with sexual connotations as in "She's his woman");
• Masculine-derived expressions like "manning the space shuttle", "manning the phones", "sportsmanship", "penmanship", and "doing a man-sized job";
• Masculine word first (Mr. and Mrs., boys and girls, his and hers, guys and dolls, he or she);
• Compelling women to define themselves as "Miss" or "Mrs."; and
• Using negative words for sexually expressive women but not for sexually expressive men (bitch, harlot, tart, whore, slut versus stud or male prostitute).
In the traditional language classroom, students have been oriented to use masculine nouns and pronouns in cases when the gender of a subject is unclear or unidentifiable, or when a group they refer is composed of both males and females. However, in the past decades, a great change has taken place in the lives of women. This upheaval liberated the woman who has been chained to the kitchen sink for years. It sent her out of the home where she was a mere housewife and a babysitter. She still attends to her domestic chores, but she now has a career to balance her old responsibilities. Many working mothers double as government officials, journalists, social development workers, engineers, and the like. Nowadays, more and more women take on roles previously perceived for men only. This reality influenced how writers, teachers, and students have reconsidered ways in expressing gender Sexism seems to be found in English grammar as well.
Macaulay and Brice (1997), for instance, analyzed a grammar reference book, and discovered that females appeared slightly more often as direct objects (43%) than as subjects (41%) while males appeared much more often as subjects (84%); hence, gender bias and stereotyping appears to be prevalent in syntax textbooks.
Adhering to the notion that language learning is necessarily a culture-learning process, this paper explores the issue of sexism in six preschool English language textbooks published in the Philippines. The study seeks to provide answers to the following questions:
( coders were asked to code one-third of the study corpora.
Results and Discussion
The first aspect of sexism examined in the textbook is gender visibility, and the study conducted an analysis of the gender representation in terms of the number of female/male characters. For instance, when females do not appear more often than males in the text (as well as in the illustrations that reinforce the text), the implied message is that women seem to be not that important enough to be included. Table 2 To further explore this issue, the present study analyzed the instances in the textbooks in which two genders are mentioned together in tandem and checked which appears first.
In terms of "firstness" as shown in 
I will be good
Just like my dad.
Girls:
When I grow up, I will be charming I will be pretty.
I will be caring.
Boys:
When I grow old, I will have grandbabies.
We will play in the yard.
I will tell them stories.
Girls:
I will teach them to darn
And bake them some cookies.
Another reflection of sexism in textbooks is the portrayal of males and females in occupational roles. Data in Table 4 reveal that females are far less visible than men in occupational roles. In the textbooks analyzed, the number of occupations allocated for males is higher than those of Table 6 presents the interests and lifestyles of females and males in the textbooks under study.
In the textbooks analyzed, the number of interests and lifestyles of females is higher than those of males In textbook writing, these questions may be considered:
(1) Are remarks, especially those demeaning to sex as a class, avoided?; 
